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FULL INDIVIDUAL EVALUATION

Determination of Disability Condition and Educational Need

REASON FOR REFERRAL

Student is currently in a regular education classroom. He was referred for this assessment to help a University of Texas Brownsville graduate student complete a homework assignment for an assessment class. This assessment will also try to find some of his strengths and weaknesses. 
EVALUATION PROCEDURES

Test Conditions and Behaviors:

Testing was conducted using standard procedures.  Conditions for this testing session were considered to be adequate.  Distractions were minimal and insignificant at this time.  Rapport was established and maintained adequately for testing.  Adequate eye contact was achieved and maintained during testing.  Student conversational proficiency seemed limited for his age.  He was cooperative throughout the examination; his activity level seemed typical for his age. He appeared at ease, comfortable, and attentive to the tasks during the examination.  Student remained very willing and eager to participate in the assessment. He was prompt but careful in responding questions and at times he responded too quickly. Generally he persisted in difficult tasks. However, if he did not know the answer he would say “I don’t know” and when asked to try the question he would try to answer. On these questions he was hesitant and drawn out.  His level of conversational proficiency was typical for his age. Overall, the examiner felt that the results of this test were a valid estimate of current functioning abilities in this area.  The student wore glasses during testing.
EVALUATION OF EDUCATIONAL PERFORMANCE LEVELS
Before the evaluation was conducted Student mentioned that he likes his current school. His favorite subject is mathematics. He has an older and a younger brother. His parents are from Mexico and speak mainly Spanish at home. However, Student has been going to private school in the United States since he was in kindergarten. Therefore, the assessments were administered in English. Both of his parents graduated from college and he is thinking about college very seriously. IDEA Academy’s, the school he is attending at the moment, main goal is for all graduating students to attend college, which encourages and motivates students to succeed. Student attends an after school tutoring program at Sylvan learning center to help him with homework and reinforce academic skills. Student mentioned that his least favorite thing during the testing was the spelling subtest because he does not like to spell words.
Formal academic evaluation was necessary to determine the presence or absence of a significant educational deficit (DIAG, October, 2006, Woodcock-Johnson III Tests of Achievement).

Reading

BROAD READING includes reading decoding, ability to comprehend connected discourse while reading and reading rate.  Student’s BROAD READING standard score is within the Average range. Student’s performance is within normal limits on tasks requiring the ability to decode words. He identified the less difficult items rapidly and accurately.  He identified more difficult items through increased application of phoneme-grapheme relationships. During the passage comprehension subtest Student demonstrated that he is able to use a variety of comprehension and vocabulary skills.  In addition, he was given a measure of reading fluency, on which his performance was in the average range. 
	Cluster
	Test
	Standard Score
	Confidence Interval 68%
	Percentile Rank
	Classification

	BROAD READING
	106
	102-109
	66
	Average

	
	Letter-Word Identification
	99
	96-103
	47
	Average

	
	Passage Comprehension
	110
	104-116
	75
	Average

	
	Reading Fluency*
	106
	102-109
	66
	Average


Written Language

BROAD WRITTEN LANGUAGE includes spelling of single-word responses, quality of expression, and speed production.   Student’s BROAD WRITTEN LANGUAGE standard score is within the Average range for his age. The spelling and writing fluency standard scores are in the Average range. The writing samples standard score was within the Superior range. Compared to his peers, Student uses advanced expressive written vocabulary and sentence structure.
Written expression measures meaningful written expression and fluency providing a measure of written expression skills. Student’s standard score is within the Superior range. The sentences he wrote were complex and detailed. He used adequate vocabulary and great quality of expression. However, he did have some grammatical errors.
	Cluster
	Test
	Standard Score
	Confidence Interval 68%
	Percentile Rank
	Classification

	BROAD WRITTEN LANGUAGE
	110
	105-114
	75
	Average

	
	Spelling
	93
	89-98
	32
	Average

	
	Writing Fluency
	110
	102-117
	75
	Average

	
	Writing Samples
	127
	119-135
	96
	Superior

	Written expression
	122
	116-129
	93
	Superior

	
	Writing Fluency
	110
	102-117
	75
	Average

	
	Writing Samples
	127
	119-135
	96
	Superior


Mathematics

BROAD MATH includes problem solving, number facility, reasoning, and mathematics automaticity.  Student’s BROAD MATH standard score is within the Average range for his age. Applied Problems measured Student's ability to analyze and solve math problems. To solve the problems, he was required to listen to the problem, recognize the procedure to be followed, and then perform relatively simple calculations.  Because many of the problems included extraneous information, Student needed to decide not only the appropriate mathematical operations to use but also what information to include in the calculation.  Student solved the initial items with no observed difficulty, but he demonstrated increasing difficulties solving the latter items. During the Calculation subtest measured appeared to work too quickly while responding to the items on this test.
MATH CALCULATION SKILLS measures STUDENT computational skills and automaticity with basic math facts.  Student’s MATH CALCULATION SKILLS standard score is within the Average range for his age. He did not show any problems during the math assessments and solved problems at a rate typical for peers.
	Cluster
	Test
	Standard Score
	Confidence Interval 68%
	Percentile Rank
	Classification

	BROAD MATH
	106
	203-108
	66
	Average

	
	Applied Problems
	106
	103-109
	66
	Average

	
	Calculation
	101
	97-105
	53
	Average

	
	Math Fluency
	108
	106-110
	70
	Average

	Math calculation skills
	104
	101-107
	61
	Average


	
	Calculation
	101
	97-105
	53
	Average

	
	Math Fluency
	108
	106-110
	70
	Average


INTELLECTUAL AND ADAPTIVE BEHAVIOR

This is Student’s first evaluation. He reported that he finds tasks involving short-term memory easy.
Instead of thinking of intelligence as a single unitary ability, think of it as a bunch of different "Broad Abilities". Most people perform different sorts of tasks at different levels. You may be able to put a jigsaw puzzle together like nobody's business but can't remember a phone number if your life depended on it. You may be able to solve a complex calculus problem but can't write an essay comparing & contrasting the American & the French Revolutions. In some cases, a person is able to perform just about all kinds of tasks at the same level. In those sorts of tasks, an overall cognitive ability estimate (an "IQ") can be interpreted. If a kid has an "A" in all classes, you can safely say that kid has an "A" average. If they have a "C" in all classes they have a "C" average. But if they have an "A" in Math, a "B" in Language, & an "F" in Reading, of what use is an overall average? Such an average misses the fact that they are doing great in Math, as well as just how poorly they are performing in Reading. With that sort of kid, what is more important is how well they are doing in each class.

Since there is not a lot of significant variance amongst his broad abilities, Student’s cognitive ability can best be interpreted by the GIA.  Since most of his abilities hover around there, it does a fairly good job explaining hi “ability” as a whole. Student’s overall intellectual ability, as measured by the WJ III GIA (Ext), is in the average range of standard scores. There is a 68% probability that his true GIA score would be included in the range of scores from 94-97.
The following subtests from the Woodcock-Johnson III Tests of Cognitive Ability were combined and interpreted using procedures and principles of CHC Cross-Battery Assessment
.  The CHC Cross-Battery approach helps in spelling out guidelines so that assessments can approximate the total range of broad cognitive abilities more adequately that is usually accomplished by using a single battery of tests.  This approach is grounded in current and research based evidence on the structure of human cognitive abilities and their interaction with academic abilities.  Instead of reliance on a single, overall cognitive ability estimate, this approach provides for a careful analysis of cognitive strengths and deficits and allows for focused interventions and accommodations.
Student’s cognitive abilities were within normal limits (or within one standard deviation from the normative mean) in most (4/7) of his cognitive abilities;
· AUDITORY PROCESSING (55th percentile) – the ability to analyze, synthesize, and discriminate auditory stimuli
· FLUID REASONING (61st percentile) – the ability to reason, form concepts, and solve problems using unfamiliar information or novel procedures
· VISUAL PROCESSING (34th percentile) – the ability to perceive, analyze, synthesize, and think with visual patterns, including the ability to store and recall visual representations. NOTE: While at first glance this ability was not evenly developed, he should be able to perform as well as most of students in his grade.
· LONG-TERM RETRIEVAL (32nd percentile) – the ability to store and retrieve information.  NOTE: While at first glance this ability was not evenly developed, he should be able to perform as well as most of students in his grade.
So when he is trying to work with tasks like those mentioned, he should be able to do them as well as or better than about one out of three of his peers.  However, he did have some cognitive deficits in 2 of the 3 remaining abilities; Crystallized Intelligence and Processing Speed; and High Average standard score in short-term memory when compared to others at his age.
Student's short-term memory is significantly higher than would be predicted by his general intellectual ability. His standard score is in the High Average range when compared to others at his age. short-term memory is the ability to hold information in immediate awareness and use it within a few seconds. 
Among his cognitive abilities, Student has a relative weakness in Crystallized Intelligence. Crystallized Intelligence is the ability of the breadth and depth of language-based knowledge, including the ability to communicate (especially verbally) one's verbal knowledge and comprehension. CRYSTALLIZED abilities, especially one's language development, vocabulary knowledge, and the ability to listen are important for reading.  This ability is related to reading comprehension in particular. Low CRYSTALLIZED INTELLIGENCE may hamper an individual's ability to comprehend written text due to lack of vocabulary knowledge, basic concepts, and general life experiences that are needed to understand the text.  This ability is also important for achievement in academic subjects such as geography, history, and science. 
He is likely to have difficulties in;

· Learning vocabulary
· Answering factual questions
· Comprehending oral and written language
· Acquiring general knowledge and knowledge in content areas
· Using prior knowledge to perform activities and understand new concepts

PROCESSING SPEED is also a relative cognitive weakness for Student. PROCESSING SPEED measures Student’s ability to perform simple and automatic cognitive tasks rapidly, particularly when under pressure to maintain focused attention.  His PROCESSING SPEED standard score is within the Low Average range for his age. PROCESSING SPEED is important during all school years. PROCESSING SPEED may impact upon reading skills since the basic rapid processing of symbols (e.g., letters) is often necessary for fluent reading.  Additional difficulties may be evidenced in mathematics due to a lack of automaticity in basic math operations (e.g., addition, subtraction, multiplication). Students with difficulties in this area are likely to have problems in the classroom with;

· Processing information rapidly
· Completing assignments within time limits
· Taking timed tests
· Making rapid comparisons between and among bits of information
· Copying
	Cluster
	Test + (CHC ability code)
	Standard Score
	Confidence Interval 68%
	Percentile Rank
	Classification

	(Gf) Fluid Reasoning
	Gf Cluster Score=
	104                       100-109           61                     Average

	
	Concept Formation (I)
	94
	91-98
	34
	Average

	
	Analysis-Synthesis (RG)
	116
	110-123
	86
	High Average

	
	Planning
	97
	88-107
	42
	Average

	(Gc) Crystallized Intelligence
	Gc Cluster Score=
	88
	84-91
	21
	Low Average

	
	Verbal Comprehension (VL)
	91
	87-95
	27
	Average

	
	General Information (K0)
	86
	80-91
	18
	Low Average

	(Gv) Visual Processing
	Gv Cluster Score=
	94
	90-99
	34
	Average

	
	Spatial Relations (Vz)
	82
	78-86
	12
	Low Average

	
	Picture Recognition (MV)
	106
	100-112
	66 
	Average

	
	Planning
	97
	88-107
	42
	Average

	(Ga) Auditory Processing
	Ga Cluster Score=
	102
	97-108
	55
	Average

	
	Sound Blending (PC:S)
	101
	96-105
	53
	Average

	
	Auditory Attention (US/U3)
	105
	95-115
	63
	Average

	
	Incomplete words
	118
	111-126
	88
	Average

	(Gsm) Short-Term Memory
	Gsm Cluster Score=
	112
	108-117
	79
	High Average

	
	Memory for Words (MS)
	110
	103-116
	75
	Average

	
	Numbers Reversed (MW)
	112
	107-116
	79
	High Average

	
	Auditory working memory
	98
	94-102
	45
	Average

	(Glr) Long-Term Retrieval*
	Glr Cluster Score=
	93
	87-99
	32
	Average

	
	Visual-Auditory Learning (MA)
	95
	88-103
	37
	Average

	
	Retrieval Fluency (FI)**
	89
	84-95
	23
	Low Average

	
	Visual-Auditory Learning- Delayed
	101
	95-106
	53
	Average

	(Gs) Processing Speed
	Gs Cluster Score=
	84
	79-89
	14
	Low Average

	
	Visual Matching (P)
	88
	82-93
	21
	Low Average

	
	Decision Speed (R9)
	85
	80-91
	16
	Low Average

	
	Rapid Picture Naming (NA)
	84
	81-86
	14
	Low Average

	
	Pair Cancellation
	80
	78-83
	9
	Low Average


NOTE: Unless otherwise noted, broad ability clusters were obtained from the WJ-III Compuscore program

*=Broad ability cluster calculated using simple arithmetic mean (either with or without inclusion of outlier score when applicable)

**=Outlier score, not calculated in broad ability cluster

Adaptive Behavior

-----------------

Student’s adaptive behavior was assessed using informal measures. Results showed that STUDENT’S NAME level of intellectual functioning is consistent with his adaptive behavior, with no significant deficits in either area.
SOCIOLOGICAL AREA

According to a report of Student’s family and sociological background submitted by the parents cultural, linguistic, and experiential background includes the following characteristics; the culture and lifestyle experienced by Student have provided an atmosphere conducive to the development of positive learning and behavioral patterns.  There appears to be no lack of previous educational opportunities as indicated by Student’s sociological status.

PHYSICAL (INCLUDING MOTOR ABILITIES)

According to the report 04/18/2009 regarding Student’s physical condition, health history documentation reveals no chronic health problems. 
LANGUAGE (COMMUNICATION STATUS)

Student’s home language is Spanish. However, he has attended private school in the United States since kindergarten. He has been taught in English in a full immersion program.
AUDITORY/VISUAL PERCEPTION

According to Teacher 03/28/2009, there appears to be no significant problems in either auditory or visual perception.

ASSISTIVE TECHNOLOGY NEEDS

Assistive Technology needs were considered, and based on the previously addressed competencies: Assistive Technology devices and services are not recommended for Student at this time.

EMOTIONAL

Mr. Cruz, 03/28/2009, indicated that characteristics of Student’s behavior in school and/or out of school do not appear to influence learning or affect his educational placement, programming, or discipline.  

SUMMARY AND CONCLUSIONS

Student’s overall intellectual ability, as measured by the WJ-III GIA (Ext), is in the Average range of scores.

When compared to others at his age, Student’s performance is Average in AUDITORY PROCESSING, FLUID REASONING, VISUAL PROCESSING, and LONG-TERM RETRIEVAL; High Average in short-term memory; and Low Average in PROCESSING SPEED and Crystallized Intelligence.
As there was not a significant difference between his ability (as measured by the GIA) and his academic ability the existence of a Learning Disability will rest on other methods of determining the existence of a significant difference between his ability and his achievement
.  Based upon a research based method of determining if a student exhibits a pattern of strengths and weaknesses in performance, achievement, or both, relative to intellectual development, that is determined by the team to be relevant to the identification of Specific Learning Disability, the following factors were considered, all of which must be present for the finding of a learning disability;

1. Does Student have an academic deficit in relation to same-aged peers?  NO

· Assessment indicates that for a students at his grade-level, most of his abilities are well within normal limits.
2. Does he have significant cognitive deficits?  YES
· While marginally, his performance in PROCESSING SPEED (14th percentile) was below normal limits. 

· In contrast assessment indicates that all other cognitive abilities were within normal limits. (AUDITORY PROCESSING=55nd percentile, LONG-TERM RETRIEVAL=32rd percentile, CRYSTALLIZED INTELLIGENCE=21th percentile, VISUAL PROCESSING=34nd percentile, SHORT-TERM MEMORY=79rd percentile, and FLUID REASONING=61st percentile).
3. Have extraneous factors been ruled out as primary causes for these academic and cognitive deficits?  NO
· Student’s full educational history was not provided to the test administrator.
4. Are there empirical and logical links between his cognitive disorders and his areas of academic deficit?  N/A
5. Do these cognitive deficits occur within an otherwise well-developed profile of cognitive abilities?  N/A
6. Have these deficits caused a significant interference with academic performance? N/A
Student does not demonstrate significant educational or developmental disability condition criteria for special education services.

Student does not demonstrate significant emotional/behavioral disability condition criteria.

Student does not appear to meet specific disability condition criteria for special education services based on the attached disability condition evaluation:  Learning Disability
RECOMMENDATIONS

To help him with his deficit in PROCESSING SPEED;

· Provide him with activities designed to increase his rate of production, such as recording the starting and stopping times on an assignment or using a stopwatch or timer to increase response rate.

· Provide various timed activities, such as having him read a list of high frequency words as fast or calculating simple math facts as fast as he can. Chart daily performance.

· Have Student estimate the amount of time that it will take to complete a task. Have him write down the starting and finishing times.

· To help him increase his speed in math operations, drill him on math facts using visual stimuli such as flashcards, computer programs, and, when he can respond to a math fact within 3 seconds, worksheets. Eventually, move to timed tests.

To help him with CRYSTALLIZED INTELLIGENCE;

· Relate new information to acquired knowledge

· Assess prior knowledge before introducing new topics, concepts

· Provide specific vocabulary instruction such as the meaning of common prefixes, suffixes, and root words

· Incorporate interests and prior knowledge areas into instructional activities

To address his academic fluency difficulties some suggested recommendations include;

Relate new information to acquired knowledge

Assess prior knowledge before introducing new topics, concepts

Incorporate interests and prior knowledge areas into instructional activities

Continue with after school help to reinforce skills
ASSURANCES

The Multidisciplinary Team assures that:

____ Test, or evaluation materials, and procedures used for the purposed evaluation were selected and administered so as not to be racially or culturally discriminatory.

____ Any standardized tests have been validated for the specific purpose for which they were used.

____ Any standardized tests were administered by trained personnel in conformance with the instructions provided by their producers.

____ More than one procedure was used for determining whether a student has a disability and for determining an appropriate educational program for Student
____ Tests were selected and administered so as best to ensure that if a test was administered to a child with impaired sensory, manual, or speaking skills the test results accurately reflect Student’s aptitude or achievement level or other factors the test purports to measure, rather than reflecting Student’s impaired sensory, manual, or speaking skills (unless those skills are the factors that the test purports to measure).

____ Technically sound instruments were used to assess the relative contributions of cognitive and behavior factors, in addition to physical or developmental factors.

____ The evaluation provides relevant information that directly assists persons in determining the educational needs of the child.

____ Materials and procedures used to assess a student with limited English proficiency were selected and administered to ensure that they measure the extent to which Student has a disability and needs special education, rather than measuring Student’s English language skills.
____ Information has been drawn from a variety of sources including aptitude and achievement tests, parent input, teacher recommendations, physical condition, social or cultural background, and adaptive behavior.

Signature of Core Evaluation Team Members:

_____________________________
____________________________
� Comprehensive Framework for the Identification of LD from Flanagan, D.P., Ortiz, S.O., Alfonso, V.C., & Mascolo, J.T. (2002). The Achievement Test Desk Reference. Boston: Allyn and Bacon











